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Abstract

Teaching composition of the practice teaching among teachers is important. Indeed, strategic
teaching is a way of making decisions about a course, an individual class, or even an entire
curriculum, beginning with an analysis of key variables in the teaching situation. This study, a
preliminary study about teaching composition among special education teachers. The strategic
composition namely as Quality of Instruction; The Appropriate Level of Instruction, Incentive; Time;
and Lesson Plans. The findings showed Quality of Instruction is the highest level and the lowest
variable is Time. Discussions and recommendations are stated for authorities and academic
contribution.
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Introduction
These variables include the characteristics of the learners, the learning objectives, and the instructional preferences of the
teacher. Once these variables have been analyzed, informed decisions can be made about course content, structure,
methods of assessment, and other key components.The need to provide the best and inclusive education has drawn up an
educational research study. Strategic composition for teaching is important as teachers need to propose the right
composition for their teaching. Furthermore in the context of special education, the development and progress of research
on teaching are the result of research on correlation process products, involving the effective teaching of teachers with less
effective teachers by controlling and identifying inputs from students (Brophy and Good 1986). Undertaking a strategic
teaching analysis — by which we mean analyzing several key variables related to the course and making decisions based
upon that analysis — increases the likelihood that the course objectives will be met. Beginning the process of planning a
course by doing a strategic analysis is advantageous for another reason: It makes the work that much easier. By consciously
identifying the unique characteristics of the course, you create criteria by which you can make informed decisions about
how the class should be organized and taught.

 Literature Review
  Quality  Of Instruction  

When discussing the quality of teaching, we need to focus on the standards set. In this regard, the quality of teaching refers
to and act on activities we think about teaching: lectures, discussions, and calls to students, and so forth. It also includes
curriculum and books, software, or other materials. When the instructions are understood and of high quality, the
information given deserves to the students, attracts them, is easy to remember and apply. As such, the most important
aspect of teaching quality is the extent to which the lessons are reasonable, understood and applied by the students. For
example, the teacher should provide information and knowledge in an organized way (Kallison 1986), paying attention to
new topics (Smith and Cotton 1980), using language that is clear and easy to understand by the learners (Land, 1987)
images and examples (Hiebert et al. 1991, Mayer & Gallini 1990), and often state the essential principles (Maddox and
Hoole 1975). This standard makes the quality of teaching at the proper level.

  The Appropriate Levels of Instruction  

There is indeed a problem in determining the level of teaching that should be given to students. This problem also involves
schools and organizations to provide teaching and learning resources for students with different levels of knowledge and
different levels of learning. Actually, there are various ways to convey instructions to various student needs, but each
method has weaknesses that may make the method productive. Hence, various forms of ability groupings strive to reduce
heterogeneity in the teaching group. In that context, in the context of Special Education, it is a form of special abilities
designed to provide special resources to accelerate student achievement with learning disabilities. However, the ability to
gather between class competencies, such as detection, is capable of creating a low level of teaching where teachers have
low expectations and maintain a slow pace of teaching, and many teachers do not like to teach (Good and Marshall 1984;
Oakes 1985; 1987; Rowan and Miracle 1983; Slavin 1987b; 1990a).The same problem makes the class benefit students with
learning disabilities (Leinhardt and Bickel 1987; Leinhardt and Pallay 1982; Madden and Slavin 1983). Classroom
acquisition capabilities, such as the use of reading and math groups, create problems managing multiple groups in the
classroom, thereby reducing direct instruction to each student, and forcing teachers to provide many unattended seats to
keep students engaged while teachers are working with reading groups or math (Anderson, Evertson, and Brophy 1979;
Barr 1992).

  Incentive  

Learning is a work and is not to say that learning must be a hard work to do, but in the same sense, students should strive to
pay attention, learn, and perform the duties assigned to them carefully, and they must be motivated in do these things. This
motivation comes from the intrinsic value of the learned material, or it may also be through the use of extrinsic incentives,
such as praise, grades, stars, and so forth (Stipek 1993). Meanwhile, teachers can make intrinsic interest in the material to
be taught by raising the curiosity of students, for example by using staggering demonstrations, by linking topics to student's
personal life, or by facilitating students to find out information (Brophy 1987; Malone and Lepper 1988 ).

However, not all subjects can be intrinsically and appealing to every student at all times. Most students require some
extrinsic incentives to carry out sufficient levels of work on most school work. For example, studies on graduated college
courses as opposed to passing courses failed to achieve a higher grade in Grades (Gold, Reilly, Silberman, and Lehr 1971;
Hales, Bain, and Rand 1971).In addition, student motivation to maintain and maximize their efforts will be influenced by
their perceptions of the difference between their probability of success if they are self-employed and their likely success if
they are not (Atkinson and Birch 1978; Slavin 1977; 1994).

  Time  

Every lesson takes time. Therefore, more time spent teaching subjects is not always translated into additional learning, but
if the quality of teaching, the suitability of teaching, and the incentives for learning are high, then more time for instruction
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may be paid in higher learning.

The amount of time available for learning depends on two main factors: The allocated time and the time involved. The time
allocated is the time scheduled by the teacher to teach a particular subject or subject and then be used for teaching
activities. The time allocated is mostly under direct supervision of schools and teachers. Meanwhile, the time involved, or
the time of work, is largely of the quality of teaching, student motivation, and the time allocated. Therefore, the allocated
time is a teaching element that can be changed (such as quality, suitability, and incentives), but the time consumed is an
intermediate variable that links variables that can be changed with student achievement. Although the allocated time must
be an essential element in each classroom organization model, research on this variable has found some consistent effects
on student achievement. (Frederick and Walberg 1980; Karweit 1989).

  Lesson Plans 

In the context of teaching in Malaysia, the provision of teaching is a daily plan provided by the teacher for one teaching
time. It contains information about students, goals to be achieved, content to be delivered and goal achievement
determination. Teaching preparations are a plan of action provided by teachers to use when dealing with classes. While
there are various teaching preparation formats, there is equality in terms of the components found in teaching preparations.
The lesson preparation section can be divided into three sections namely preparation, presentation and closing. Students'
existing knowledge should also be considered before beginning a teaching session. In addition, the application of knowledge
and the application of noble values to students such as co-operation, creativity, courage and trust is important as everyone
can enhance their knowledge and give new experiences to the students as well as form the praiseworthy character they can
practice in everyday life.

In addition, teachers also need to assess. There are two types of assessments that are formative and summative evaluations.
Formative assessment is used to measure learning outcomes after the learning unit or at the end of the chapter in textbooks.
While summative assessments are carried out at the end of the course. Assessment of teaching topics can also be done at
the closing stage which is the last part of the learning process. Determination of the type of assessment that is appropriate
with the goals and the teaching steps is based on the Bloom, Krathowl and Simpson Taxonomy. The purpose of the
assessment is to track the mastery, progress and level of student achievement. The formulation of activities can be made by
the students and then the teacher gives a view to summarizing the entire teaching process that was implemented that day
briefly conveying the explanation. These assessment scores should be written in their lesson plan books (Mak Sok Sang).

Method
  Design 

This study using cross sectional survey design (Fah & Hoon, 2015). This survey research design collects data from samples
that can represent the population at any given time (Fah & Hoon, 2015). Quantitative data is a major aspect in data
collection by using questionnaires.

  Sample and Population 

The population of the study was 1007 special education teachers in Selangor. While the minimum sample size is 297.
Researchers only get 195 teachers just as they want to do a preliminary study. According to Cohen, Manion & Marrison
(2007), the sample size of 30 and above is appropriate to use statistical analysis. The schools involved are comprised of
primary schools and secondary schools have been identified and sources of information are obtained from special education
data books (2016).

  Reliability 

The results from the study showed that the value of reliability is between 0.788 to 0,904 as shown as Table 1. This finding
demonstrates the reliability of Cronbach Alpha above 0.70 and is appropriate for research purposes (Nunally, 1978).

  Table 1.  

Composition Cronbach’s Alpha
Quality of Instruction 0.904
The Appropriate Level of Instruction 0.891
Incentive 0.850
Time 0.830
Lesson Plans 0.788
Table 1. Reliability of Composition  
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Findings And Discussion
The findings show that Quality of Instruction is the highest with 3.64. Meanwhile, followed by The Appropriate Levels of
Instruction with a value of 3.61, Incentive 3.59, Lesson Plans is at 3.51 and Time is at 3.47 as shown as Table 2

  Table 2.  

Strategic Composition Mean Std. Deviation
Quality of Instruction 3.64 0.413
The Appropriate Level of Instruction 3.61 0.430
Incentive 3.59 0.430
Time 3.47 0.463
Lesson Plans 3.51 0.486
Valid N (listwise)
Table 2. Mean of Composition  

Firstly, the findings found that the quality of teaching was at its highest level. Quality of teaching plays an important role in
teaching. The quality of the lesson is related to student background knowledge, using tools such as advocates (Pressley et al
1992), Spirit of teachers (Abrami, Leventhal, and Perry 1982) and humor (Kaplan and Pascoe 1977) can also contribute to
the quality of teaching, such as the use of media and other visual representations (Hiebert, Wearne, and Taber 1991; Kozma
1991). Clearly the specification by designing the appropriate teaching objectives for the students and the significant
correlation between what was taught and what was evaluated (Cooley and Leinhardt 1980) contributed to the quality of
teaching. However, teaching is part of the quality of teaching and the other is an appropriate instruction instruction.
Accordingly, content coverage is closely related to student achievement and achievement (Dunkin 1978; Barr and Dreeben
1983). Hence, rapid teaching can contribute to the quality of teaching. However, there is clearly something too fast and fast
in teaching (Leighton and Slavin 1988). This study found that teaching quality precedes other companions in teaching
composition.Secondly, the appropriate level of teaching is important in teaching composition. Additionally, research on the
level of students' and grade-level abilities finds that this practice can improve student achievement, especially when the
number of groups used is small and management techniques designed to ensure a smooth transition and high time task
(Slavin 1987).

Third, Incentives become an important composition in teaching special education. In addition, a questionable strategy that
delivers high expectations to students, such as waiting for them to respond (Rowe 1974) and following up with students who
did not respond in full (Brophy and Evertson 1974) have been linked with high achievements (Good 1987) .Thus, some
methods of providing official incentives for learning have been found to be effective instruction. A practical and effective
way to reward students for learning-oriented behaviours are home based reinforcement (Barth 1979), preparing daily or
weekly reports to parents about student behaviour. In this regard, this incentive system encourages students to encourage
and help each other.

Fourth, the Lesson Plan is a number of important teaching preparations in teaching planning. Among them is to enable
teachers to determine the teaching objectives that are appropriate to the syllabus and the ability of the students. In addition,
teachers can also define the approaches, strategies, methods and techniques that are appropriate to the teaching objectives
and to help teachers to select appropriate materials, resources and activities. Teachers can also ensure that lesson content
is communicated to students well. In addition, teaching preparation can ensure teachers do not deviate in teaching. This
opinion is supported by Atan, L. (1993) which states that with the preparation of teaching, teachers will think clearly or
objectively, selection of important content, selection, and method of teaching methods, activity planning and assessment
preparation.

In addition, teaching preparations are important in providing confidence to teachers, especially new teachers as well as
ensuring more systematic and effective teaching in classroom control, mutual interaction and absorption. The above views
are supported by Mok, S. S. (2002), where he has prepared several preparatory preparations including allowing teachers to
teach with greater confidence.

Conclusion
Finally teaching takes time. On the other hand, research on the time involved found positive relationships between time and
task students (Karweit 1989). Teaching by improving student time on task is generally under the title of the classroom
management research. The study of the products (Brophy and Good 1986) has stated that the use of effective management
strategies of teachers is associated with high student achievement. However, some experimental studies focused on
increasing the task when it was found that it was possible to improve the training time and still had no significant effect on
student achievement (Emmer and Aussiker 1990; Slavin 1986; Stallings and Krasavage 1986).
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