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Abstract 

 
General Background: Fine motor development is an important aspect of early childhood 

development because it involves small muscle control and eye-hand coordination. Specific 

Background: The study was conducted at TK Islam Al-Ikhsan, where several 4- to 5-year-old children 
experienced difficulties in holding pencils, opening bottle caps, grasping objects, and performing 

activities requiring fine motor control. Knowledge Gap: Previous studies have examined various 
activities for developing fine motor skills, while this study focuses on the use of simple collage 

materials and classroom-based improvements for children in Group A2. Aims: This study aims to 
examine the implementation of collage activities and the development of fine motor skills among 4- to 

5-year-old children. Results: This classroom action research was conducted in two cycles involving 16 
children, with data collected through observation and documentation. Fine motor achievement 
increased from 12.50% in the pre-cycle to 37.50% in Cycle I and 87.50% in Cycle II. The activities 

involved picking up, arranging, and attaching paper scraps, corn kernels, and Dacron onto prepared 

picture patterns. Novelty: The study emphasizes the use of simple and accessible collage materials 
combined with improvements in picture size and material selection based on difficulties identified 

during the first cycle. Implications: The findings indicate that structured collage activities can 
provide repeated opportunities for children to practice eye-hand coordination, finger strength, 
grasping, and precise hand movements in early childhood learning. 

 
Key Findings Highlights 

 
Fine motor achievement increased from 12.50% in the pre-cycle to 87.50% in Cycle II. 

Larger picture patterns and easier-to-grasp materials supported improved task performance. 

Children demonstrated better grasping, arranging, eye-hand coordination, focus, and independence. 

 
Keywords: Fine Motor Skills, Collage Activities, Early Childhood, Eye-Hand Coordination, Classroom 
Action Research 
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Introduction 

Listening comprehension is often considered a basic skill in the learning of English because students need it before they can 

respond or speak properly. Students who lack good listening skills will have difficulty understanding meaning, responding 

appropriately to spoken input, and developing their speaking ability. But in the Indonesian education context, listening is 

still one of the most difficult skills to master. The problem is that the exposure to authentic English materials is limited,  and 

the learning media used in the classroom are narrow [1] [2]. Many students still experience difficulties in understanding 

spoken English, recognizing different accents, and keeping up with natural speech rates. These challenges often make 

students anxious and less likely to want to actively participate in listening activities [3]. 

 
The Independent Curriculum stresses learning that is based on communication, context, and skills. It encourages teachers to 

make learning activities that are fun and interactive and meet the needs of all students. One way to teach that fits with the se 

ideas is to use video-based learning tools. Videos combine visual and auditory elements that help students make sense of  

both spoken language and non-verbal cues like facial expressions, gestures, and tone of voice [4], [5]. 

 
Students have a hard time understanding what they hear because they have to think about sounds, meaning, and context all 

at once. This issue is even more obvious when students use descriptive listening materials, like texts that describe places o r 

things. These materials require them to find specific words, understand a lot of information, and give spatial descriptions in 

a short amount of time. 

 
Based on classroom observations and students’ performance on listening activities during preliminary teaching, the average 

listening scores did not always meet the expected competency standard. This was especially true when materials were 

presented at a natural speech rate with little visual support. As a result, students often missed important information and 

had trouble making sense of the auditory material in their heads [6]. As a result, students still have difficulty understanding 

what they hear, especially when listening to descriptions. 

 
A preliminary observation conducted at a public senior high school in Sidoarjo, Indonesia, during the 2025/2026 academic 

year found that many students still had difficulty understanding spoken English, particularly when it was spoken naturally 

with an authentic accent. In listening sessions, students often quoted written transcripts of translations instead of working  it 

out in context. Teachers also indicated that students were not very attentive and excited. The listening test in the last 

semester showed that the students’ listening skills were not high enough. Previous studies have suggested that students 

tend to have better listening comprehension when the learning materials are more authentic and engaging, especially in the 

case of audiovisual media that combines sound and visual [7] [8]. 

 
Previous research has shown that video-based learning can help students improve their listening comprehension. [9] found 

that the use of educational videos from online platforms such as YouTube significantly improved EFL students’ listening 

skills [9]. Similarly, [10] reported that video-based instruction increased students’ interest and supported their listening 

development [10]. [4] also found that students’ post-test scores improved after participating in video-based listening 

activities using general instructional videos [11]. However, most previous studies relied on general or non-institutional video 

materials, whereas the present study employs authentic listening videos produced by the British Council LearnEnglish 

videos, a recognized educational institution, to support students’ listening comprehension. In addition, many of these studies 

focused on junior high school or university students rather than senior high school students, particularly Grade XI learners 

[10]. Some studies emphasized students’ perceptions and motivation instead of measurable quantitative outcomes [12] while 

others compared video-based and audio-only media to highlight the benefits of visual support [12], [13]. 

 
These gaps show that high school students need to work on their listening skills by doing activities that use real-life 

materials and videos. In this study, real-world problems, factual information, and spoken English that flows naturally in 

meaningful situations are all examples of authentic materials that are used as audiovisual learning tools. British Council 

LearnEnglish videos that were picked are real because they weren't just made up for the classroom. They don't do that,  

instead they show how people really use language. These videos teach students how to listen by showing them real -life 

spoken English that is based on real-life knowledge, educational content, and situations that matter. 

 
This study used video-based learning media, which is supported by the Cognitive Theory of Multimedia Learning by [14][14]. 

Learners process information through two channels, the visual and auditory channels, according to Mayer. If both channels 

are activated at the same time, learning is more effective, as learners are able to process and integrate information from 

multiple sources. Moreover, the capacity of each channel is limited. Therefore, the combination of spoken language and 

relevant visual support can help in understanding and information retention. This idea conforms to [15], who mention that 

multimodal input could decrease cognitive load by spreading mental processing in different channels, which makes listening 

tasks easier to follow [15]. 

 
The principles were implemented in the present study by using British Council LearnEnglish videos that combined spoken 

English with visual elements such as images, situations, facial expressions, and context information. During the learning 

process, students listened to the audio and at the same time, saw the visual cues in the videos. The combination of auditory 

and visual input was thought to facilitate students’ listening comprehension and improve their understanding of spoken 

English. Thus, Mayer’s theory becomes the basis for the use of video learning media to improve students’ listening skills.  

 
According to [16]Input Hypothesis, language acquisition happens when learners are exposed to comprehensible input just 

beyond their current level of competence, or i + 1 [16]. Here, “i” is the learner's current level of language ability, and “+1” 
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is language input that is a little more advanced, but still understandable with the support of context. Authentic video 

materials such as British Council LearnEnglish videos provide meaningful real-life contexts which help learners infer the 

meaning of unfamiliar vocabulary and expressions. Thus, the videos selected in this study were aime d at improving students’ 

listening comprehension via comprehensible input offered in the form of authentic spoken English and contextual visual 

information. 

 
British Council is a reputed organization from United Kingdom providing high quality, research based English language 

learning resources. This was one of the reasons to select British Council LearnEnglish videos as a learning medium in this 

study. The videos used in this study were obtained from LearnEnglish and LearnEnglish Teens platforms and rated a t CEFR 

A2 level. As described in a Common European Framework of Reference for Languages (CEFR), A2 learners should be able to 

understand basic expressions, identify specific information in familiar topics and understand simple spoken texts at a 

relatively slow pace. The selected videos were considered appropriate for eleventh-grade students (Phase F) because they 

offer authentic spoken English with relevant visual cues and meaningful contexts. 

 
It should be noted that the CEFR A2 level was used as a reference only for selecting the listening materials and the difficulty 

level of the videos. CEFR proficiency scoring was not utilized to assess students’ listening performance. The school scoring 

system was used to measure students’ achievement, where the number of correct answers was converted into scores 

ranging from 0 to 100. Therefore, the CEFR framework was used as a guideline for the selection of materials, while 

students’ listening achievement was assessed based on the school’s assessment standard. 

 
Based on this background, the research question of this study is: 

 
1. Is there a significant effect of British Council videos on high school students' English listening skills? 

 
Therefore, the purpose of this study is to find out the effect of British Council videos toward the listening skills of the 

eleventh-grade students. The findings are expected to contribute to English language teaching practices with insights on 

how to effectively use authentic audiovisual media in supporting students’ listening comprehension. 

 

Method 

A. Research Design 

 
This study utilised a single-group pretest–posttest quantitative design, a type of pre-experimental research design, to 

investigate the effect of video-based learning media on the English listening skills of high school students. The researcher 

chose this design because it allows for the evaluation of students' listening proficiency both before and after the treatment 

within the same group, thus obviating the need for a control group. 

 
A pre-experimental design was chosen for this classroom-based research due to practical constraints such as time 

limitations and school regulations that hindered random assignment of students or the establishment of a control group. 

Even with these problems, this design is often used in educational research to see how well different ways of teaching work 

in real classrooms [17]. 

 
The independent variable in this study was the British Council videos, and the dependent variable was how well the students 

could understand what they heard. 

 
Table 1. Research Design (Single-Group Pre-test and Post-test) 

Group Pre-

test 

Treatment Post-test 

Experimental 

Group 

O₁ X O₂ 

Description: 

O₁ = Pre-test (listening comprehension test) 

X = Treatment using video-based learning media (British Council LearnEnglish videos) 

O₂ = Post-test (listening comprehension test) 

Population and Sample 

The population of this research consisted of all eleventh-grade students at a public senior high school in Sidoarjo, Indonesia, during the 

2025/2026 academic year. One full class of 36 (thirty-six) students was chosen by purposive sampling with three criteria: 

1) Students had been taught basic listening comprehension skills in the curriculum. 

2) They regularly attended English class. and, 

3) They agreed to take part in the two test sessions.  

Purposive sampling was used as the sampling technique which ensured that the selected respondents were as per the true characteristics of the 

high school students who needed structured listening assistance with multimedia learning. 

Instruments 

The data were obtained through a listening comprehension test consisting of 18 questions based on British Council LearnEnglish video materials 

at the CEFR A2 level. The test was designed to assess students' comprehension of auditory information. For example, it looked at how well they 

could find the main ideas, specific details, vocabulary in context, and the order of information in spoken texts.  

To reduce guessing strategies and encourage active listening, the test employed various non-multiple-choice task types, which included: 

1. Matching (Vocabulary in Context or vocabulary warm-up tasks), 
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2. Fill-in-the-blank listening tasks, 

3. Matching information tasks, and 

4. Sentence ordering tasks. 

The British Council LearnEnglish website gave us the real videos for this study. These videos are good for high school students who are learning 

English as a second language, and they fit with the CEFR listening descriptors and the national English curriculum. We used “London's secret 

garden” for both the pre-test and the post-test. This video shows a real place and setting, which helps students learn how to use descriptive 

language to talk about culture, space, and places. The material is good for seniors in high school because it helps them understand what they 

hear better, which is often linked to descriptive texts. The students' listening skills were tested in the same way before and after the treatment. 

They watched the same video for both tests. 

The first video is called “The International Day of Forests”. It talks about problems with the environment and how to get people around the 

world to care about them. It talks about things that kids learn in school, like how to be kind to the environment, how to pro tect it, and how to live 

in a way that is good for it. When students see pictures and hear explanations, they learn more from descriptive and explanatory texts.  

The second treatment video, “Fire ants build a living raft”, is about a real scientific event that has to do with animals and nature. Students learn 

how to use facts, descriptive language, and cause-and-effect relationships that are common in informational texts in this video. These things help 

students become better listeners, especially when it comes to figuring out how things fit together and make sense in spoken texts. The use of 

varied listening task formats is recommended to assess learners’ listening comprehension through multiple listening processes and to increase 

student engagement [18]. 

The listening comprehension test was designed based on some aspects of listening comprehension adapted from the frameworks suggested by 

Harmer, Nunan, and Field [19], [20], [21]. These aspects were considered in the development of the test items to assess different dimensions of 

listening comprehension. 

Table 2. Assessment Aspects of Listening Comprehension Adapted from Harmer, Nunan, and Field. 

Listening Aspect Task Type Part of Test 

Vocabulary Mastery Matching Vocabulary in Context Part A (4 items) 

Comprehension of Main 

Ideas and Specific 

Information 

Fill in the Blanks Part B (6 items) 

Information Recognition Matching Information Part C (4 items) 

Text Structure Awareness 

and Sequencing 

Sentence Ordering Part D (4 items) 

Total  18 items 

The listening comprehension aspects as shown in Table 2, were the basis for the development of the 18 listening comprehension test items used 

in the pre-test and post-test. The test contained four types of tasks: vocabulary matching in context (4 items), fill-in-the-blank tasks (6 items), 

matching information tasks (4 items), and sentence-ordering tasks (4 items). Each type of task was designed to examine a specific aspect of 

listening comprehension. Vocabulary-matching tasks were used to evaluate vocabulary mastery; fill-in-the-blank tasks were used to measure 

students’ ability to identify main ideas and specific information; matching-information tasks were used to evaluate the information recognition; 

and sentence-ordering tasks were used to assess text structure awareness and sequencing. Thus, the 18 items were designed to cover a wide 

range of students’ listening comprehension skills. Moreover, audiovisual input helps learners to comprehend spoken language b y using 

contextual, visual, and linguistic cues that support listening comprehension and increase learners’ engagement in listening tasks [22]. 

The listening comprehension test was scored objectively based on the number of correct answers. Each correct answer received one point, while 

incorrect answers received zero points. The total score was then converted into a scale of 0 - 100 using the following formula: 

𝐹𝑖𝑛𝑎𝑙 𝑆𝑐𝑜𝑟𝑒 =
𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟𝑠

18
 × 100 

                     (1) 

Table 3. Scoring Rubric of Listening Comprehension Test 

Task Type Criteria Score 

Matching Task Correct answer 1 

 Incorrect answer 0 

Fill-in-the-Blank Correct word/information 1 

 Incorrect answer/no answer 0 

Matching Information Correct match 1 

 Incorrect match 0 

Sentence Ordering Correct sequence 1 

 Incorrect sequence 0 

Table 4. Score Classification 

Range Category 

86–100 Excellent 

75–85 Good 

60–74 Adequate 

50–59 Poor 

< 50 Very Poor 

The scoring rubric was created to provide a set of objective and consistent criteria to evaluate the students’ listening comprehension 

performance. Items were scored dichotomously with one point for a correct answer and zero for an incorrect answer. According to Brown 

(2004), objective scoring reduces subjectivity and increases reliability in language assessment because the students’ responses are assessed 

according to predetermined criteria [23]. What is more, Hughes states that objective task formats such as matching, completion, and sequencing 

activities can be used efficiently to test listening comprehension, as these tasks directly measure learners’ understanding of spoken information 

[24]. Therefore, the scoring rubric used in this study was developed to ensure consistency, fairness, and reliability in evaluating students’ 

listening performance. 
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Procedure 

The research procedure consisted of three stages: Pre-Test, Treatment 1 and 2, and Post-test. The implementation of the research activities was 

conducted according to the schedule presented in Table 5. 

1) Pre-test stage 

  Before receiving the treatment, students were administered an 18-item listening comprehension pre-test based on a British 

Council LearnEnglish video entitled "London’s Secret Garden" (CEFR A2 level). The video and transcript are available at the British Council 

LearnEnglish website (London's Secret Garden). The purpose of the test was to measure the students’ initial listening comprehension ability, 

such as understanding main ideas, identifying details, recognizing vocabulary in context, and sequencing information. 

  Students took the test individually under the supervision of the teacher.  Google Forms was used to conduct the pre-test and 

post-test to ease the data collection and to automatically score the tests. This supports accurate quantitative analysis using SPSS. The video was 

played twice, and students answered the worksheet-based listening tasks provided. No vocabulary support or prior explanation was given before 

the test. 

 

Figure D.1. Documentation of Pre-Test Activities 

    
 The photographs document the implementation of the pre-test conducted before the treatment sessions. Students completed the listening 

comprehension test individually under the teacher’s supervision to assess their initial listening comprehension ability. The results of the pre-test 

served as the baseline data for measuring students’ listening achievement before the implementation of British Council LearnEnglish videos. 

Sample Questions: 

 

2) Treatment Stage  

  The treatment took place over two lessons, and the students used British Council LearnEnglish video-based materials and 

structured paper-based worksheets to help them with their listening tasks. The students listened to different videos in each session, but they 

were all at the same CEFR level (A2). 

  The first meeting showed the video “International Day of Forests” to get people talking about the environment and to give them 

information that was both descriptive and explanatory. The video “Fire Ants Build a Living Raft”  was used as a listening exercise in the second 

A. PART A – Matching (Vocabulary in Context) 

Instructions: Match the words from the audio with their correct meanings based on the context you 

hear. 

No Word Meaning 

1 Garden a. Plants, animals, and the 

environment 

2 Hidden b. A place where plants grow 

3 Nature   c. Not easy to see 
 

4 Peaceful   d. Calm and quiet 
 

B. PART B – Fill in the Blanks 

Instructions: Listen to the video and complete the sentences. 

1. London has a secret __________ in the middle of the city. 

2. The garden is a quiet place away from the city __________. 

3. People visit the garden to relax and enjoy __________. 

4. Many plants and __________ live in the garden. 

5. The garden helps people feel more __________. 

6. It shows the importance of green spaces in big __________. 

C. PART C - Matching Information 

Instructions: Match the place or idea with its correct function. 

No. Item Function 

1 Visitors a. Makes the city healthier 

2 Nature b. Enjoy peace and calm 

3 Secret garden c. Improves quality of life 

4 Green space d. A place to relax 

D. PART D - Sentence Ordering 

Instructions: Arrange the sentences into the correct order based on the video. 

1. People discover a secret garden. 

2. The garden is hidden in London. 

3. Visitors enjoy the peaceful atmosphere. 

4. The garden helps improve city life. 
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meeting. It helped students learn about science and how things work. They had to figure out what happened and when it happened. 

  Both videos were chosen because they fit with the senior high school curriculum and give students real audio-visual input that 

helps them improve their listening skills. 

 

A. Meeting 1 (Guided Listening) 

1) Getting ready for vocabulary (before you listen) 

The teacher talked about forests and how to protect the environment to get the students' minds working. Students filled out a  vocabulary warm-

up sheet with key words and phrases from the video. The point of this activity was to help students remember important words before they 

listened so they could understand what they heard better. 

2) Watching and Listening for General Understanding. 

Students watched the video "The International Day of Forests" for the first time to get a general idea of what it was about. Pictures, scenes, and 

subtitles helped students understand what they were saying. 

3) Focused Listening Practice (while listening) 

They played the video again. The students did fill-in-the-blank and matching activities based on the worksheet. These tasks helped students 

remember what they heard by making them pay attention to certain facts, key words, and details from the video. 

4) Confirmation of Understanding and Reflection (After Listening) 

The teacher went over the answers with the students after they finished the tasks to make sure they understood the video and clear up any 

confusion. 

Figure D.2. Documentation of Treatment 1 

      
 The photographs document the first treatment session in which British Council LearnEnglish videos were used as the instructional 

media for teaching listening comprehension. During this session, the teacher introduced the learning objectives, played the selected video, and 

guided students through listening activities to help them identify key information and understand the spoken text.  

B. Meeting 2 (Independent Listening Practice) 

1) Reviewing What You Already Know (Before Listening) 

The teacher quickly went over the last lesson by asking the students to remember the main points and important words from Meeting 1. There 

was no new vocabulary. This step got the students ready to listen to a new video by using what they already knew.  

2) Watching the Video for General Understanding 

To get the general idea, students watched the video “Fire ants build a living raft” for the first time. There was less teacher guidance than in the 

last meeting, so students were encouraged to focus more on the content on their own, using visual clues and context.  

3) Listening with Less Guidance (While Listening) 

They played the video again. Students concentrated on determining the order of events in the video. After listening, students did a sequencing 

activity instead of filling out detailed worksheets. This activity taught them how to organize ideas in a spoken text with le ss help from the 

teacher. 

4) Checking Comprehension and Reflection (After Listening) 

The teacher went over the right order of the events and made sure the students understood. The teacher stressed that visuals,  context, and 

logical order help students understand spoken English and urged them to become more independent listeners. 

Figure D.3. Documentation of Treatment 2 

 
The photographs document the second treatment session using British Council LearnEnglish videos as the instructional media. In this session, 

students practiced listening more independently by watching the video, identifying the sequence of events, and completing listening 

comprehension activities with less teacher guidance. The teacher concluded the lesson by reviewing the answer and providing feedback to 

reinforce students’ understanding of the spoken text. 

C. Theoretical Basis of the Treatment 
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 Underwood and Field came up with the pre-listening, while-listening, and post-listening stages on which the treatment was based 

[25], [26]. These steps help students remember what they already know, pay attention to important information while they listen, and th ink 

about what they learned after listening to activities. 

 During the first meeting, the teacher helped the students with vocabulary, stopped the movie, and gave them a lot of worksheet work 

to do. This method shows how to use scaffolding in listening instruction. The teacher’s help was slowly taken away at the second meeting so that 

the students would have to pay attention on their own. Vygotsky's scaffolding theory says that this slow transfer of responsi bility is in line with it 

[27]. 

 Mayer's Dual-Channel Theory says that students learn more effectively when they process information through both visual and 

auditory channels, and the use of video as audio-visual input supports this theory [14]. The treatment activities were designed based on 

multimedia learning principles, emphasizing the integration of visual cues, spoken language, and contextual information to su pport students’ 

listening comprehension. 

3) Post-test Stage 

After the treatment sessions, students completed an 18-item listening comprehension post-test based on another British Council LearnEnglish 

video entitled “London’s Secret Garden” (CEFR A2 level). The video and transcript are available at the British Council LearnEnglish website 

(London's secret garden). The post-test was designed in the same format, structure, task types and difficulty level to be comparable with the pre-

test. The post-test included 18 listening comprehension items: Matching (Vocabulary in Context or vocabulary warm-up tasks), Fill-in-the-blank 

listening tasks, Matching information tasks, and Sentence ordering tasks.  

After the treatment sessions were over, the students took the post-test individually in the presence of the teacher. The test was conducted 

through Google Form to make the data collection uniform and scored automatically for the quantitative analysis using SPSS. As in the pre-test 

procedure, the video was played twice and the students did the listening tasks individually.  

During the test, no extra vocabulary guidance or help was offered to make sure that the results represented the real progress in the students’ 

listening skills. No vocabulary was pre-taught or scaffolded during the test to ensure that the measurement was valid and reliable. The post-test 

was administered under similar conditions as the pre-test and the results were used to determine the effect of the video-based learning 

intervention on students’ listening comprehension. 

 

 

Figure D.4. Documentation of Post-test Activities 

      
 The photographs document the implementation of the post-test conducted after the completion of the treatment sessions. Students 

completed the listening comprehension test individually under the teacher’s supervision to evaluate their listening achievement after learning 

through British Council LearnEnglish videos. The post-test results were used to measure the effectiveness of the treatment in improving 

students’ listening comprehension. 
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Sample Questions: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 5. The Schedule of the Research Activities 

No Research Activity Day/Date Description 

1 Submission of Observation 

Permission Letter 

Thursday, 

February 5, 2026 

Submitting the observation permission letter to the school before 

conducting the research. 

2 Preliminary Observation Monday, February 

9, 2026 

Conducting classroom observation to identify students’ listening 

difficulties and classroom conditions. 

3 Pre-Test Administration Thursday, April 9, 

2026 

Administering the pre-test to measure students’ initial listening 

comprehension skills before the treatment. 

4 Treatment 1 (Guided 

Listening) 

Thursday, April 16, 

2026 

Conducting the first treatment using British Council LearnEnglish 

videos through guided listening activities. 

5 Treatment 2 (Independent 

Listening Practice) 

Thursday, April 23, 

2026 

Conducting the second treatment using British Council LearnEnglish 

videos through more independent listening activities. 

6 Post-test Administration Thursday, April 30, 

2026 

Administering the post-test to measure students’ listening 

comprehension skills after the treatment. 

 

Data Analysis 

 The obtained data were examined utilizing descriptive and inferential statistics. Descriptive statistics, including average scores, lowest 

and highest values, and standard deviations, were utilized to summarize the pretest and posttest results of the students. Before conducting 

hypothesis tests, the Shapiro-Wilk test was employed to evaluate the data's normality. A paired-samples t-test was employed to analyze the 

differences between pretest and posttest results, under the assumption of normal data distribution. When the normality assumption was 

violated, the Wilcoxon Signed Rank test was used as a nonparametric alternative.  

 In addition to significance testing, effect size was used to determine the magnitude of the treatment effect. Cohen’s d was used when 

parametric conditions were met, and r was used for nonparametric evaluations. These effect-size measures were used to evaluate whether the 

differences in students’ listening comprehension were small, medium, or large. All statistical analyses were done at a significance level of p < 

0.05. 

 

 Results And Discussions 
RESULTS 

The pre-test and post-test data were analysed using descriptive statistics, normality tests, and hypothesis tests, and the results were presented. 

The purpose of showing these results was to answer the research question:  

1) Is there a significant effect of British Council videos on high school students' English listening skills? 

A. PART A – Matching (Vocabulary in Context) 

Instructions: Match the words from the audio with their correct meanings based on the context you 

hear. 

No Word Meaning 

1 Nature a. Not easy to see 

2 Garden b. Calm and quiet  

3 Peaceful   c. Plants, animals, and the 

environment  
 

4 Hidden   d. A place where plants grow 
 

B. PART B – Fill in the Blanks 

Instructions: Listen to the video and complete the sentences. 

1. It shows the importance of green spaces in big __________. 

2. The garden helps people feel more __________. 

3. London has a secret __________ in the middle of the city. 

4. Many plants and __________ live in the garden. 

5. The garden is a quiet place away from the city __________. 

6. People visit the garden to relax and enjoy __________. 

C. PART C - Matching Information 

Instructions: Match the place or idea with its correct function. 

No. Item Function 

1 Secret garden  a. Enjoy peace and calm  

2 Green space  b. A place to relax 

3 Nature c. Makes the city healthier  

4 Visitors  d. Improves quality of life  

D. PART D - Sentence Ordering 

Instructions: Arrange the sentences into the correct order based on the video. 

1. People discover a secret garden. 

2. The garden is hidden in London. 

3. Visitors enjoy the peaceful atmosphere. 

4. The garden helps improve city life. 
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Descriptive statistics were employed to describe the students’ listening skills before and after the treatment. The analysis revealed that the 

students’ average score before the post-test was 64.50. The students’ average post-test score went up sharply to 91.28. Also the minimum score 

has increased from 17 in the pre-test to 67 in the post-test and the maximum score was 100. 

The descriptive statistics indicate an improvement in students’ listening skills after treatment. Descriptive statistical data are presented in Table 

6. 

Table 6. Descriptive Statistics 

Test N Mean Std. Deviation Minimum Maximum 

Pre-Test 36 64.50 19.685 17 100 

Post-test 36 91.28 8.834 67 100 

According to Table 6, the average score and minimum student score went up. This shows that students with low ability and students with high 

ability both improved after using the British Council LearnEnglish videos. 

Moreover, Shapiro-Wilk test was used for data distribution. The analysis showed that the pre-test significance value was 0.572 (> 0.05), which 

indicated that the data were normally distributed. However, the post-test significance value was 0.000 (< 0.05), indicating that the data were 

not normally distributed. The normality test results were summarised in Table 7. 

Table 7. Normality Test (Shapiro-Wilk) 

Variable Statistic df Sig. Interpretation 

Pre-Test 0.975 36 0.572 Normal 

Post-test 0.866 36 0.000 Not Normal 

As indicated by Table 7, the data were not normally distributed, so the hypothesis testing was performed using the nonparametric tests. The 

hypothesis test used was Wilcoxon Signed-Rank Test to find out whether there was a significant difference between the students’ pre-test scores 

and post-test scores. The analysis showed that the Asymp. Sig. (2-tailed) was 0.000 (< 0.05), indicating a significant difference. Results of the 

hypothesis test are shown in Table 8. 

Table 8. Wilcoxon Signed-Rank Test 

Test Z Asymp. Sig. (2-tailed) Interpretation 

Post-test – Pre-Test -5.016 0.000 Significant Difference 

The null hypothesis (H0) was rejected based on Table 8, and the alternative hypothesis (Ha) was accepted. This indicated that British Council 

LearnEnglish videos made a significant difference to students' listening skills. 

Moreover, a rank analysis was conducted to determine the direction of change in students’ grades after treatment. The analysis showed the 

majority of students received higher grades.” The results of the rank analysis are shown in Table 9.  

Table 9. Ranks Analysis 

Category N Mean Rank Sum of Ranks 

Negative Ranks 0 0.00 0.00 

Positive Ranks 33 17.00 561.00 

Ties 3 – – 

Table 9 shows that 33 students improved their grades, 0 decreased their grades, and 3 maintained their grades. This indicated that most 

students had improved abilities after treatment. Negative ranks indicate students whose post-test scores were lower than pre-test scores, while 

positive ranks indicate students whose post-test scores were higher. 

 

DISCUSSIONS 

The result of this study showed that the use of British Council LearnEnglish videos gave significant effect on students’ listening skill s. The 

increase in the mean scores from pre-test to post-test further buttressed this conclusion. The hypothesis testing results indicated that the 

significance value was less than 0.05. Hence, the findings empirically support the use of video-based learning media to improve students’ 

listening comprehension and answer the research question of this study. 

These results can also be explained by Mayer’s Cognitive Theory of Multimedia Learning. Mayer says that learners receive information via two 

channels, the auditory channel and the visual channel [14]. The videos used in this study were British Council LearnEnglish videos that showed 

spoken language with visual information relevant to the language. Students receive information from two channels, the auditory channel and the 

visual channel at once. The use of verbal and visual information may have helped students to understand spoken English and can explain the 

increase in post-test scores. This finding supports Mayer’s proposition that learning is more efficient when learners process information via 

auditory and visual channels rather than one source of input [14]. 

Moreover, the enhancement of students’ listening skills might be due to the multimodal features of video-based learning. During the listening 

activities, students were exposed not only to spoken input but also to visual support such as facial expressions, situations, and contextual cues. 

These visuals might have helped learners to infer meaning, to identify key information and to follow the overall message more  effectively. 

Therefore, the students were able to understand the listening materials better and got higher scores in the post-test. In a similar vein, Anggraeni 

et al. found that video-based activities greatly enhanced students’ listening comprehension with the help of meaningful audio-visual support 

[28]. Similarly, Manurung et al. claimed that the use of the video subtitles enhanced the EFL students’ listening comprehension by helping the 

learners to link the spoken language to the visual information [29]. These findings are consistent with the results of this study, which 

demonstrated that British Council LearnEnglish videos helped students improve their listening comprehension after the treatment. 

The results can also be interpreted in terms of Krashen’s Input Hypothesis. As Krashen describes, language acquisition occurs  when students are 

exposed to comprehensible input that is just slightly above their current level of language proficiency, a phenomenon sometimes called i + 1 [16]. 

In this concept, ‘I’ is the language competence of the learner, and ‘+1’ is the new language elements that are still understandable with the help of 

context and previous knowledge. The British Council LearnEnglish videos provided the students with the exposure to real spoken English with 

meaningful visual support. Learners were exposed to language that was slightly above their current level of proficiency. Students might not have 

understood every word they heard, but the visual context, situational clues, and additional information helped them to figure out the meaning 

and follow the overall message. The results of this study, therefore, confirm Krashen’s claim that language acquisition is more successful when 

learners are supplied with comprehensible input that is difficult but can be understood with the aid of context [16]. 

The research findings indicate that video can be utilized as an effective medium for listening instruction. The British Council LearnEnglish 

videos provided students with auditory and visual information that helped students to understand spoken language in meaningful contexts. This 
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contextual support could have helped students to more effectively identify important information and follow the overall message. Similar results 

were reported by Trung, who found that digital learning environments can improve EFL learners’ listening performance due to increased 

exposure to spoken language [30]. While the instructional approach may be different, both studies show that digital learning resources can be of 

benefit to listening development. 

Additionally, the rank analysis revealed that 33 of the 36 students scored better after the intervention, suggesting that the  beneficial impact of 

video-based instruction was not only statistically significant, but also uniform among the vast majority of the participants. The absence of 

negative ranks also indicated positive effects of the use of British Council LearnEnglish videos on students’ listening performance. The findings 

suggest that students with different achievement levels experienced the effectiveness of video-based learning and it may be a useful instructional 

medium in listening activities in English language classrooms. 

Conclusion 
 The result of this study showed that the use of British Council LearnEnglish videos had a positive and significant effect on the listening 

skills of eleventh-grade students. The findings indicate that authentic video materials can effectively supported students’ listening 

comprehension by providing meaningful learning experiences through authentic audio-visuals materials. Therefore, British Council 

LearnEnglish videos can be considered an effective learning medium for teaching listening in senior high school EFL classroom. 

 The findings also have several implications for English language teaching. For students, the use of British Council LearnEnglish videos 

provides greater exposure to authentic spoken English and supports the development of listening skills through meaningful learning 

experiences. For teachers, British Council LearnEnglish videos can be used as an alternative instructional medium to create more engaging, 

contextualized, and students centered listening activities. Integrating authentic video materials into classroom instruction may also help 

teachers provide a more interactive learning environment and encourage students to participate actively during listening lessons.  

 Based on the findings of this study, future researchers are encouraged to conduct similar studies using more rigorous research designs, 

such as quasi-experimental or true experimental designs involving control groups, larger and more diverse samples, and longer treatment 

periods. Future studies may also examine the effectiveness of British Council LearnEnglish videos in different educational settings or explore 

their use in developing other English language skills, such as speaking, reading, or writing. 
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